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Cultural Diversity in the United States

Department of Anthropology

Miami University

Deborah Akers

Office: Upham Hall 64A

Phone: 529-5915

Email: akersds@muohio.edu

Office hours: T-Th 10:00-11:00 or by appointment.

Course Description and Objectives

This course introduces the student to the diversity of contemporary cultural life in the United States with an emphasis on race, class, and gender through the discipline of anthropology, a holistic and relativistic discipline. Cultural anthropologists have developed a set of ideas and practical activities that help them learn about people through interaction. These anthropological methods and practices provide a lens through which trained individuals can learn about others while simultaneously learn about themselves. A university education must prepare you to live and work in a multicultural nation and in interconnected, globalizing planet.  This class seeks to provide you with the conceptual tools and vocabulary to think about and discuss the cultural diversity of the United States, and to see commonalities and themes as well.  

While we will discuss various theories and concepts related to race, gender and class, our discussions will be grounded in the case of the recent hurricane and how it affected the residents of New Orleans. In the context of Hurricane Katrina in New Orleans in 2005, the concepts of race, class, and gender became a reality as sublimated stereotypes, prejudices, and discrimination surfaced. What lessons can we learn from New Orleans?  In your research you are asked to identify the stereotypes, prejudices, and discriminatory behaviors of the politicians, news reporters, and others that had an impact on who lived and who died. The research you do for the three critical essays and final research paper will be on specific instances of how categories of difference played a role in the outcome and survival of the local population. 

Miami Plan in Our Classroom

This course is part of the Miami Plan for Liberal Education. This plan requires that students:

1. Think critically

2. Understand contexts

3. Engage with other learners

4. Reflect and act

I strive to create an interactive class with a tolerant exchange of information and opinions about complex issues. In a class on cultural diversity in the United States we will inevitably confront problematic and controversial issues dealing with race, class, and gender.  These are political, emotion-laden topics that impact everyone regardless of their background, albeit in different ways.  Our approach to debate and discussion on these issues will be framed according to Miami’s statement on diversity and nondiscrimination as noted below:

Miami University is a multicultural community of diverse racial, ethnic, and class backgrounds, national origins, religious and political beliefs, physical abilities, ages, genders, and sexual orientations. Our educational activities and everyday interactions are enriched by our acceptance of one another; and, as members of the University community, we strive to learn from each other in an atmosphere of positive engagement and mutual respect.

Because of the necessity to maintain this atmosphere, bigotry will not go unchallenged within this community. We will strive to educate each other on the existence and effects of racism, sexism, ageism, homophobia, religious intolerance, and other forms of invidious prejudice (Student Handbook: University Statement Asserting Respect for Human Diversity)

By enrolling in university, you have joined a privileged and powerful minority.  Thus, you have a responsibility not only to think critically, but to engage with others and to act.  The text gives an indication of the role of university students in fostering cultural change in the United States, especially in the last forty years.  This class asks you not only to examine the diversity of the United States, but to take an active role in raising awareness of issues related to that diversity, thus facilitating change that will, hopefully, improve people’s lives.

Required Texts:

Kottak, Conrad Phillip. (2003). On Being Different:  Diversity and Multiculturalism in the North American Mainstream.  McGraw Hill, Boston.

Packet of Supplemental Reading, available at Oxford Copy Shop and designated with an “(R)” in the syllabus.

Grade Distribution:

Portfolio (3 critical essays and a final research paper) 


= 70%



Critical Essay on Race 

3-5 pgs     (10%)


Critical Essay on Class 

3-5 pgs     (10%)


Critical Essay on Gender 

3-5 pgs     (10%)


Final Research Paper


10-15 pgs (40%)

Debate









= 20%

Participation (attendance, discussion, reaction papers)


= 10%

Participation 

Regular attendance is the easiest way to ensure success in this course.  However, just showing up is not enough—say something thoughtful in order to get your full participation grade of 10%! 

Assignments

You will turn in all of your written work in a portfolio at the end of the semester. There will be three critical essays (3-5 pgs double spaced) on (1) race, (2) class, and (3) gender. These essays will be incorporated into the final research paper (10-15 pgs double spaced). Please save the three essays and your reaction papers in a portfolio to be handed in at the end of the semester, along with your final research paper.   Late papers will be penalized 10% per day, including weekends. 

All papers must be polished, well-written, well-organized, grammatically correct, and spell checked. A well-organized paper consists of an introduction to the topic of the paper that details what will be covered. The body of the paper logically and thoughtfully provides specific supporting sub-topics and arguments. If the data are conflicting the paper needs to explore, consider, and weigh the conflicting data.  Finally, the paper should offer a summary of the data and arguments and any conclusions that can be drawn from them.

For the three critical essays and the final research paper you will do a case study of Hurricane Katrina and its effects on New Orleans.  As we read and discuss various sources in class, you will be expected to apply the information to this case. In order to succeed in this class, it is recommended that you begin your research and compile information on the hurricane and its aftermath from the beginning of the semester.  Your research will be on how race, class, and gender affected the outcome and survival of the local population and how categories of difference are constructed along lines of race, class, and gender.  See also the questions provided in the List of Articles on Race, Class, and Gender at the end of this syllabus to guide your thinking. In the conclusion of your research paper you are expected to provide solutions—that is, go beyond critiquing the status quo.
Critical essay on race (10%):  In this 3-5 page double-spaced essay you will examine and evaluate the long-established views on race in the United States. You will be expected to use the theories and concepts introduced in this class to examine the ways that race determines a group’s behavior as well as how others perceive and respond to people from a particular race. This examination will help you understand both the biological and social constructions of race. Specifically, you will critique how race played a role in the case of New Orleans and Hurricane Katrina in 2005. How were the media and the US government’s response to the disaster colored by racial attitudes? 

Critical essay on class (10%):  In this 3-5 page double-spaced essay you will examine and evaluate the role that socioeconomic class plays in the social fabric of American life.  In the context of the recent hurricane, how is class related to wealth and access to power? How are Americans’ lives affected by conceptions of difference based on class? In this paper you will use the theories and concepts introduced in this class to elaborate on how classism led to the tragedy in New Orleans. 

Critical essay on gender (10%):  In this 3-5 page double-spaced essay you will examine and evaluate the role that gender plays in American society. In the case of Katrina, what did gender have to do with who lived and who died? How did women’s experience differ from that of men’s? What role did gender play in the US government and media’s responses to Katrina’s victims and to the politicians who were crying for help? You are expected to use the theories and concepts introduced in this class to elaborate on the role that gender played in this catastrophe.

Final research paper (40%): In this 10-15 page research paper, you will combine and merge the three essays on race, class, and gender into a highly polished and well developed paper.  Please be sure to write an introduction that incorporates how the issues of race, class, and gender applied to the experiences and reactions of the American people—the victims, survivors, politicians, news reporters, and the rest of us who watched—to the hurricane. You are expected to support your argument with detailed examples from the research that you do on the case of Katrina in New Orleans. The ultimate purpose of your research will be to provide solutions to the problems of race, class, and gender that you uncover. In the conclusion of your essay, you must also examine alternative responses to this natural disaster that struck the disadvantaged. Consider the various ways that some activists made a difference and whether their model can be applied on a larger scale. 

Debates (20%): There will be assigned debates on controversial issues pertaining to race, class, and gender. I will hand out a list of articles from which you will choose one that you wish to defend. I will then match you with a debate partner, who has picked the opposing view.  To prepare for the debate, you may feel free to do additional research to strengthen your argument. You are expected to also prepare a powerpoint presentation. You will print out a hard copy of this presentation and add it to your portfolio. After both debaters have presented his or her views on the subject, those of you in the audience will ask them questions to discuss. Your contribution to the debates in this manner will count toward your participation grade. 
Reaction papers (10%): In these 1-2 page reaction papers, you will take a stance in response to each of the debates in class. You will be required to write a total of 10 reaction papers in this class. These will count toward your participation grade. 

Academic Misconduct*
Academic misconduct, as defined by the Miami University Student Handbook, covers a wide variety of activities, including copying or allowing others to copy one’s exams or assignments, turning in an assignment that the student has not written, and submitting the same material for more than one class.  Instances of academic misconduct will be dealt with in accordance with the procedures outlined in the Student Handbook, which is available on-line at:   GOTOBUTTON BM_1_ http://www.miami.muohio.edu/documents_and_policies/handbook/
Topics and Readings
You are responsible for each week’s readings and you should be prepared to discuss them.
____________________________________________________________________________

Week 1 Introduction
 Tue
1/10   
   Syllabus and introduction.


   Handout debate guidelines and review of articles

Thu
1/12
   Discussion:  themes of the course.

   Read Kottak, “Introduction” (Chapt 1), “Culture” 
______________________________________________________________________________

Week 2 Race
Tue      1/17
 Read Kottak “Culture” (Chapt 2), Cyrus, “General  

  Introduction: Experiencing Race, Class and Gender in the United States”(R).
Thu     1/19
Read Henry III, “Beyond the Melting Pot,”(R), Kobrynowicz “The Automatic 
Nature of Stereotyping” (R).

____________________________________________________________________________

Week 3 Race and Identity

Tue
1/24       Read Kottak, “Globalization, Identity, and Affinity” (Chapt 3),” Cyrus, 
  Introduction: Identity” (R), Levine, “White Like Me,” (R), Page, “Change Just 

  One Drop”(R).
*Thu
1/26
 Read Gill, “The Beauty of Race and Races” (R), Marks, “Black, White, 
                         Other”(R).
Debate #1. Is Race a Useful Analytical Concept for Anthropologists? 

_____________________________________________________________________________

Week 4 Race: Social Construction 

Tue
1/31      Read Kottak, “Race: Its Social Construction” (Chapt 6)
*Thu
 2/2
Read Derbyshire, “In Defense of Racial Profiling” (R), Harris, “Profiles in 
Injustice: American Life Under the Regime of Racial Profiling”(R).

Debate #2. Is Racial Profiling a Defensible Public Policy? 

_____________________________________________________________________________

Week 5 Race: Biological Dimension
Tue     2/7
 Read Kottak “Race: Its Biological Dimension” (Chapt 7), Quarles, “Jim 

Crow Laws” (R), Gould, “Ghosts of Bell Curves Past” (R).
*Thu   2/9
Read Laslett, “Inter-Racial Violence: Conflicts of Class and Culture”(R),



Kahlenberg, “Class, Not Race,” (R),  Gutmann, “Should Public Policy be 

Class Conscious Rather than Color Conscious?”(R).
Debate #3. Should Twenty-First Century Public Policy be Class Conscious rather than Race Conscious? 
_____________________________________________________________________________

Week 6 Class: Economic Dimension
Tue     2/14
 Read Kottak “Class in America,” “Forms of Socioeconomic Stratification”(in 

Chapt 12), Cyrus, Introduction to Economics and the American Dream” (R), Zandy, “Decloaking Class: Why Class Identity and Consciousness Count” (R).
*Thu   2/16
Read Jencks, “Does Inequality Matter?”(R), DeMuth, from “The New Wealth of 
Nations,”(R).
Debate #4. Is Increasing Economic Inequality a Serious Problem? 

______________________________________________________________________________

Week 7 Class: Economic Dimension

Tue     2/21
Read Kottak, “Domination, Hegemony, and Resistance” “Class and Values 

Across Cultures” (in Chapt 12), Reiman, “The Rich Get Richer and the Poor Get Prison” (R), Cyrus, Introduction to Economics and the American Dream” (R), Zandy, “Decloaking Class: Why Class Identity and Consciousness Count” (R).
*Thu   2/23  
Read Murray, “And Now for the Bad News,” (R), Schwartz, “Capitalism, the Market, 
the ‘Underclass’” (R).
Debate #5. Is the Underclass the Major Threat to American Ideals? 

______________________________________________________________________________

Week 8 Class and Power

Tue    2/28
Read Kottak, “Class and Values Across Cultures,” (in Chapt 12), Cyrus, 
“Power and Classism” (R).  
*Thu    3/2  
Read Himmelfarb, “The De-Moralization of Society: From Victorian Virtues to 
Modern Value” (R), Whitman, The Optimism Gap: The I’m OK—They’re Not 
Syndrome and the Myth of American Decline” (R).
Debate #6. Is America in Moral Decline? 
______________________________________________________________________________

Week 9 Class and Power

Tue    3/7
Read Kottak, “Portrayals of Class in the Mainstream Media,” (Chapt 12), 

“Diversity within Social Categories” (in Chapt 12), 
                         Read Irvins, “Targeting Welfare Fathers” (R) Bassuk, Browne and Buckner 

“Single Mothers and Welfare” (R). 

*Thu    3/9  
Read Editors of The Economist, “Welfare Reform: America’s Great Achievement” 

(R) Albelda, “What’s Wrong With Welfare-to-Work?” (R).

Debate #7. Has Welfare Reform Benefited the Poor?  

______________________________________________________________________________

Week 10 Spring Break---no classes

______________________________________________________________________________

Week 11 Gender Identity

Tue
3/21     Read Kottak, “Nurture, Nature, Gender” (Chapt 9), Cyrus, “Introduction to 

Gender Identity,” (R) Philips, “In the Beginning There are Babies” (R).

Thu      3/23
Read Udry, "The Nature of Gender" (R), Roscoe, "How to Become a Berdache: 

                       Toward a Unified Analysis of Gender Diversity" (R).

Debate #8. Are Humans Naturally either Male or Female? 

_________________________________________________________________________

Week 12 Gender 

Tue     3/28
 Read Kottak, “Patriarchy and Violence” (Chapt 9), Wrangham and Dale 

Peterson, “Demonic Males: Apes and the Origins of Human Violence” (R),
Sussman, “Exploring Our Basic Human Nature”(R).
Debate #9. Are Humans Inherently Violent? 

Thu
3/30
Field Excursion to visit the Somali community

_____________________________________________________________________________

Week 13 Gender and Sexual Orientation

Tue     4/4
Read Kottak, “Gender Roles, Stratification, and the Economy,” (Chapt 9) 

“Feminization of Poverty” (Chapt 9) Read West, "Why Welfare Reforms are Effective" (R), Drescher,"Why Welfare Fails: Addressing the Pre-Existing Gender Inequalities Contributing to the Feminization of Poverty” (R).

Debate #10. Are Welfare Reforms Ineffective Because Welfare Mothers are Irresponsible and Lazy? 

Thu    4/6
Read Kottak “The Nature and Culture of Sexual Orientation” (Chapt 10), Kottak, 

Changing Patterns and Views of Sexual Orientation” (Chapt 10), Saltzman, “Some Individual Costs of Gender Role Conformity” (R).

______________________________________________________________________________
Week 14 Gender

Tue    4/11 
Read Grabmeier, “The Burden Women Bear: Why They Suffer More Distress Than 

Men” (R), Faludi, “Stiffed: The Betrayal of the American Man” (R).

Debate #11 Do the New Sex Roles Burden Women more Than Men? 

Thu    4/13  
Read Bryson, Feminist Debates: Issues of Theory and Political Practice” (R), 

 Schlafly, “Feminist Fantasies?” (R).

Debate # 12. Has Feminism Benefited American Society? 

______________________________________________________________________________

______________________________________________________________________________

Week 15 Activism

Tue     4/18
Read Tillinghast “Freedom is a Constant Struggle” (R), Southern Poverty Law 

                        Center, “Free at Last” (R).
Thu    4/20
Visit to Freedom Trail at Miami University  

______________________________________________________________________________

Week 16 Activism

Tue    4/25
Read  D’Emillio, “The Campus Environment for Gay and Lesbian Life” (R), Pister, 

“Negotiating Passion on Campus” (R). 

Thu    4/27      Guest Speaker relief worker from New Orleans
______________________________________________________________________________

Week 17 Activism



Final Research Paper Due

______________________________________________________________________________

Controversial Issues on Race, Class, and Gender:

Debate Assignment Guidelines

Assignment:

In this class students are asked to pick topics for debate from the list of articles provided, by arguing for or against particular current social issues from an anthropological perspective. Students are required to read all of the articles on each issue.  They are expected to choose a topic, take a stance on it, and defend their particular position. Other students in the class will contribute to the discussion by asking questions based on their own readings of the relevant articles. The debates are meant to clarify the main issues and answer why they are or are not relevant to the topic under discussion.  

Debate format:

Recall the debates of the presidential candidates! Each debater will take 3-5 minutes to give a presentation of his or her main argument followed by three supporting arguments. The floor will then be opened to questions from the audience which each debater will address. Students will be free to bring in examples from the fresh research that they are doing for the critical essays and the final paper. When all questions have been addressed and/or after about 40 minutes, each debater will wrap up with his or her concluding remarks.

Requirements for the debaters:

· Read the articles

· 3-5 minute powerpoint presentation of main argument and 3 supporting arguments

· Respond to questions from the audience

· Wrap-up remarks

Requirements for the audience: 

· Read the articles

· Thoughtfully prepare 3 critical questions 

· Be prepared to bring up at least one of the three questions in class

List of Articles on Race, Class, and Gender

Race 

Things to think about while reading the material on the concept of race: How did the issue of race play out in the case of the hurricane Katrina disaster? How did the issue of race impact the media coverage? Consider, for example, the coverage of looters and looting.  How did racial profiling, whether overtly or covertly, play a part in public discourse and media coverage? What are the broader national implications of the race issue in the case of Katrina in New Orleans?  What lessons have we learned in the aftermath of the disaster?  What contribution can anthropology make in this case, if any?

ISSUE 1. Is Race a Useful Analytical Concept for Anthropologists? 

YES: George W. Gill, from “The Beauty of Race and Races,” Anthropology Newsletter (March 1998) 

 NO: Jonathan Marks, from “Black, White, Other,” Natural History (December 1994) 

Biological and forensic anthropologist George W. Gill contends that the concept of race remains a useful one. For him, races are conceived as populations originating in particular regions. He contends that because races can be distinguished both by external and skeletal features, the concept is an especially useful tool for the forensic task of identifying human skeletons. Furthermore, the notion of race provides a vocabulary for discussing human biological variation and racism. Biological anthropologist Jonathan Marks argues that race is not a useful concept for anthropologists because there are no “natural” divisions of the human species. He concludes that the popular idea of races as discrete categories of people who are similar to each other and different from all members of other races is a cultural—not a biological—concept.

ISSUE 2. Is Racial Profiling a Defensible Public Policy? 

YES: John Derbyshire, from “In Defense of Racial Profiling” National Reveiw (February 19, 2001) 

 NO: David A. Harris, from “Profiles in Injustice: American Life Under the Regime of Racial Profiling,” in Profiles in Injustice: Why Racial Profiling Cannot Work (The New Press, 2002) 

John Derbyshire, political commentator for National Review, views racial profiling as a "common sense policy" and a valid response to crime control and national security concerns. David A. Harris, law professor and leading authority on racial profiling, argues that racial profiling is ineffective and damaging to our diverse nation. 

 ISSUE 3. Should Twenty-First Century Public Policy be Class Conscious rather than Race Conscious? 
YES: Richard Kahlenberg, from “Class, Not Race” in The New Republic (April 3, 1995) 

NO: Amy Gutmann, from “Should Public Policy be Class Conscious Rather than Color Conscious?” from Color Conscious (Princeton University Press, 1996) 

Richard Kahlenberg, fellow at the Center for National Policy, argues that class-based policies would provide a basis for attacking the problems of poverty and disadvantage that is experienced by members of all groups within society thus ameliorating the resentment among whites who are not included in race-based policy initiatives. Amy Gutmann, a political scientist, believes that racial injustices are a continuing reality of society and that class-based preferences tend to dilute their necessary focus on racism and their effects on society

Class

Things to think about while reading the material on classism: How did the issue of class and socioeconomic disparity play out in the case of the Katrina disaster? How did class orientation or bias play a role in the rescue operations? What class-based assumptions can you identify in the public discourse and media coverage of the disaster?  What lessons can we learn from New Orleans?  To what degree did class affect the behavior of government officials, rescue teams, news reporters etc., toward the victims? What does such behavior tell us about the power of class in the United States? Can an anthropological perspective on class and socioeconomic inequities in the United States be useful in helping us analyze the case at hand?  

ISSUE 4. Is Increasing Economic Inequality a Serious Problem? 

YES: Christopher Jencks, from “Does Inequality Matter?” Daedalus (Winter 2002) 

NO: Christopher C. DeMuth, from “The New Wealth of Nations,” Commentary (October 1997) 

Christopher Jencks, professor of social policy at the Kennedy School at Harvard University, presents data on how large the income inequality is in the United States and describes the consequences of this inequality. Christopher C. DeMuth, president of the American Enterprise Institute for Public Policy Research, argues that the “recent increase in income inequality… is a very small tick in the massive and unprecedented leveling of material circumstances that has been proceeding now for almost three centuries and in this century has accelerated dramatically.” 

ISSUE 5. Is the Underclass the Major Threat to American Ideals? 

YES: Charles Murray, from “And Now for the Bad News,” Society (November/December 1999) 

NO: Barry Schwartz, from “Capitalism, the Market, the ‘Underclass,’ and the Future,” Society (November/December 1999) 

Author Charles Murray describes destructive behavior among the underclass. Murray asserts that this type of behavior will result in serious trouble for society even though, according to statistics, the number of crimes committed has decreased. Psychology professor Barry Schwartz states that the underclass is not the major threat to American ideals. He counters that “the theory and practice of free-market economics have done more to undermine traditional moral values than any other social force.” 

ISSUE 6. Is America in Moral Decline? 

Things to think about while reading the articles on moral decline that are listed below: What are the moral issues related to the poor and underprivileged classes?   How do the events in New Orleans reflect some of the central moral issues and quandaries in this society?  Have we failed the poor in terms of our moral obligations?  Does the welfare system help the impoverished or perpetuate poverty? What do events in New Orleans tell us about the US government’s success or failure in resolving poverty in America?  

YES: Gertrude Himmelfarb, from The De-Moralization of Society: From Victorian Virtues to Modern Values (Alfred A. Knopf, 1995) 

NO: David Whitman, from The Optimism Gap: The I’m OK—They’re Not Syndrome and the Myth of American Decline (Walker & Company, 1998) 

Gertrude Himmelfarb, a professor emeritus of history, details some of the increasing moral problems in America and interprets them as being part of a larger pattern, which she calls “the de-moralization of society.” Writer David Whitman empirically tests the moral decline thesis and finds that, according to the indicators that he employs, it is a myth. 

ISSUE 7. Has Welfare Reform Benefited the Poor? 

YES: Editors of The Economist, from “Welfare Reform: America’s Great Achievement,” The Economist (August 25, 2001) 

NO: Randy Albelda, from “What’s Wrong With Welfare-to-Work?” Dollars and Sense (September/October 2000) 

The editors of The Economist present the facts on the declining welfare rolls and the dramatic increase in employment for welfare mothers, and they argue that many of these changes are due to the changes in the welfare laws and not simply a strong economy. Randy Albelda, professor of economics at the University of Massachusetts at Boston, argues that even though the statistics look good, the reality behind them is grim. The old welfare system helped many single mothers get decent jobs through education and training while the new welfare system in most states forces welfare mothers to take terrible jobs at minimal pay. 

Gender

Things to think about while reading the material on gender issues: How did the issue of gender play out in the case of the Hurricane Katrina disaster? What role did gender play in the reported cases of violence, looting, and rape?  Is violence an inherent male trait? What about violence against women during the crisis?  Is the problem of poverty linked to gender? Can we find evidence of this in the case of New Orleans? What does such evidence say about American culture’s sex roles and their impact on behavior?  What role do gender stereotypes play in male-female inequalities? Does feminism have answers to these issues, or is feminism itself socioecomically situated and class biased?  

ISSUE 8. Are Humans Naturally either Male or Female? 

YES: J. Richard Udry, from "The Nature of Gender," Demography 

NO: Will Roscoe, from "How to Become a Berdache: Toward a Unified Analysis of Gender Diversity," in Gilbert Herdt, ed., Third Sex, Third Gender: Beyond Sexual Dimorphism in Culture and History 

Demographer J. Richard Udry asserts that human gender patterns are limited to the two categories of male and female by the sex-dimorphic biological processes applicable to all vertebrates. Anthropologist Will Roscoe presents Native American berdache status as evidence of multiple genders, arguing that physical sex and gender are socially constructed. 

ISSUE 9. Are Humans Inherently Violent? 

YES: Richard Wrangham and Dale Peterson, from Demonic Males: Apes and the Origins of Human Violence (Houghton Mifflin Company, 1996) 

NO: Robert W. Sussman, from “Exploring Our Basic Human Nature,” Anthropology Notes (Fall 1997) 

Biological anthropologist Richard Wrangham and science writer Dale Peterson maintain that sexual selection, a type of natural selection, has fostered an instinct for male aggression because males who are good fighters mate more frequently and sire more offspring than weaker and less aggressive ones. Biological anthropologist Robert W. Sussman regards the notion that human males are inherently violent as a Western cultural tradition, not a scientifically demonstrated fact.

ISSUE 10. Are Welfare Reforms Ineffective Because Welfare Mothers are Irresponsible and Lazy? 

YES: Thomas G. West, from The Claremont Institute, http://www.claremont.org/publications/mia5.cfm 

NO: Sarah Drescher, from "Why Welfare Fails: Addressing the Pre-Existing Gender Inequalities Contributing to the Feminization of Poverty," The Oregon Advocate 

Professor of politics Thomas G. West argues that welfare reforms have been unsuccessful because they have worsened "underclass" dependency on government aid; because the underclass lack self-support, sacrifice, and responsibility; and because of deteriorating family values. Author Sarah Drescher contends that welfare reforms have inadequately addressed gender inequalities and have reinforced sex-segregated work and family roles, thereby worsening the "feminization of poverty". 

ISSUE 11. Do the New Sex Roles Burden Women more Than Men? 

YES: Jeff Grabmeier, from “The Burden Women Bear: Why They Suffer More Distress Than Men,” USA Today Magazine (July 1995) 

NO: Susan Faludi, from Stiffed: The Betrayal of the American Man (William Morrow and Company, 1999) 

Editor and author Jeff Grabmeier presents evidence showing that women experience more stress than men and then analyzes why. Author Susan Faludi argues that men have been socialized into a sex role that cannot be successfully fulfilled due to current conditions.

ISSUE 12. Has Feminism Benefited American Society? 

YES: Valerie Bryson, from Feminist Debates: Issues of Theory and Political Practice (New York University Press, 1999) 

NO: Phyllis Schlafly, from Feminist Fantasies (Spence Publishing Company, 2003) 

Valerie Bryson, principal lecturer in politics at Huddersfield University, describes the accomplishments of feminism and the women’s movement that it spawned. Bryson states that women have experienced a vast improvement in how they are esteemed and treated and how they see themselves and what they are doing. Phyllis Schlafly, political activist and political analyst, asserts that feminism is unpopular with women and is pushing an agenda that most women do not support. Schlafly maintains that most women have concluded “that the feminist movement is both socially destructive and personally disappointing.” 
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